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Abstract

From conventional to new forms, students are transferring innovative
linguistic features in digital communication to academic writing. The
aim of this chapter is therefore, to examine the impact of digital com-
munication as conceptualised and applied by Cameroonian university
students in academic writing in pluricentric English, proposing strate-
gies for awareness and discernment. From an applied linguistics per-
spective, the processes that recur in students’ academic writing are
traceable to aspects of morpho-syntax, lexico-semantics, phonology,
spelling, and translanguaging. The research questions are formulated
based on the investigation of reasons for a shift from conventional
writing, of the variables that influence the shift, and of inclusive peda-
gogic strategies in managing pluricentricity. Methodologically, a con-
tent analysis of students’ e-texts and analogue essays is done, while
the Communication Accommodation Theory supports adjustments in
communication and adds to reasons for the inevitability of the plu-
ricentricity of English. Such pluricentricity requires an inclusive lan-
guage-aware approach for teaching-learning; a stretchy model that in-
corporates discernment into diversity.

1. Introduction

One feature of the pluricentricity of a language is versatility. The versa-

tility of the English language is acknowledged in “[…] a unique cultural plural-

ism, and a linguistic heterogeneity and diversity” (Kachru, 1985: 14). Over five

decades and still counting, the English language has been versatile in the socio-

linguistic ecology of Cameroon, generating derivative, national and ethnic va-

rieties of English (see 1.2). The versatility is not limited to spoken regional, na-

tional, and ethnic varieties, it includes versatility or pluralism in writing cul-

ture, influenced by digital communication. With the swell in use of digital
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communication in formal and informal spaces, the varieties of English have

undergone innovative forms that recur in students’ academic writing. From

conventional to unconventional, but innovative forms, what Crystal (2006) de-

scribes as a contemporary bias towards informality, students are normalising

the innovative writing system of digital communication in virtual spaces in

formal contexts such as academic writing. This practice has split academic dis-

course into conventional and unconventional, especially in a post-colonial

space such as Cameroon, where pluricentric English and French co-

communicate with a myriad of indigenous languages.

Conventional in this context refers especially to the morphology and

syntax of the English language that has been distorted by digital communica-

tion innovations due to the versatility of English. In the course of establishing

its writing norm, digital communication innovations are unavoidably uncon-

ventional by altering some conventional English grammar norms. Intriguingly,

both conventional and unconventional practices are features of pluricentric

language studies. Unconventional practices challenge the conventional in justi-

fying the pluricentricity of overriding languages.

2. The sociolinguistic setting of Cameroon

Cameroon is located in the west of Central Africa, the horn of Africa. It is

known as Africa in miniature or little Africa, as it contains all geographical

characteristics of all regions of Africa: coastline, mountains, planes, plateaux,

grass-fields, forests, rainforests, deserts, marshlands, etc. Cameroon has a co-

lonial legacy starting from the Portuguese (1472), the Germans (1884), the Brit-

ish (1914) and the French (1922). The post-World War I period (1918-) ushered

in remarkable changes, which significantly changed the sociolinguistic land-

scape of Cameroon. The League of Nations mandate gave 4/5 of Cameroon to

the French and 1/5 to the British. Based on geo-political motivation, present-

day Cameroon comprises ten regions: 8 French speaking and 2 English speak-

ing, resulting in a division between Francophone and Anglophone Cameroon

(see Fig. 2).

In the 1961 plebiscite, English Cameroon and French Cameroon united

and adopted French and English as co-official languages of Cameroon, co-

existing with about 277 Cameroon indigenous languages in combination with

about 200 ethnicities. There is a Cameroon Pidgin English (CPE), which for

some has become a Creole. This is common knowledge, as this language situa-

tion can be spotted in some villages in Anglophone Cameroon, where the lin-
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gua franca, CPE, is a mother tongue to some citizens. There is the emerging va-

riety, Camfranglais, a portmanteau of French, English, CPE, and indigenous

languages, characteristic of the speech of the urban youth. Apart from CPE,

there are regional lingua francas such as Fulfulde in the Northern and North-

Western regions, Duala in the hinterlands, and Ewondo in the Central, South-

ern, and Eastern regions. Within such a plethora of languages, pluricentricity is

inevitable in the language contact outcomes in both spoken and written dis-

courses (also see Fonlon1969; Ethnologue 15thedn; Todd 1982; Alobwede 1998;

Anchimbe 2012; Echu 2003; Fonyuy 2013; Mbangwana 1983; Kouega 2003; Wolf

2001; Simo Bobda 2006; etc).

Fig. 1: Linguistic Map of Cameroon1

1
Source: https://www.everycrsreport.com/reports/IN10881.html [acc. 06.060.2022]
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3. Background to the problem: conventionality and unconventionality

Conventional perspectives will interpret the unconventional culture of

text messaging, for instance, as a linguistic distortion that is eroding lan-

guages, while unconventional perspectives will argue that this digital or com-

puter mediated communication has inspired innovation and new stylistic va-

rieties that promote informal or unconventional writing culture. Wray and

Bloomer (2012:135) qualify such digital communication tools and spaces that

give reason for unconventionality as an opportunity in “the explosion of new

opportunities to gather and exchange information instantly using electronic

devices”, including texting and apps, internet searches, social networking sites,

GPS navigation, Blogging, Twitter, Instagram, Whatsapp, Facebook, Google,

Wikipedia, etc. They (ibid) also recognise the changes in writing culture, de-

scribing the variants that emerge by using these digital tools and spaces as

“impoverished”. From conventional to unconventional perspectives, “impover-

ished” could also be interpreted as an innovation. It can be improvised writing

practices such as stenography in texting- predominantly due to the onset on

restriction in overall message length in Twitter and SMS, chat channel con-

straints, the use of emoticons to communicate a whole idea or cultural concept,

etc. Over the years, these digital communication practices are getting normal-

ised even in formal contexts, such as academic writing. The problem statement

is thus: Cameroonian university students are transforming conventional writ-

ing forms through practices of linguistic unconventionalities and innovation in

digital communication, and normalising the practices in a formal context, such

as academic writing.

4. Research questions and hypothesis

For an appraisal of this phenomenon observed in the problem statement,

the research questions include: Why are Cameroonian university students

normalising unconventional forms of writing in a formal context such as aca-

demic writing? What are some of the linguistic parameters (the socially or cul-

turally conceptualised practices) that induce this phenomenon? What is the

frequency of unconventional writing in students’ academic writing? From what

perspective can this phenomenon be examined? What are the needs for im-

provement of academic writing for the target population? From these research

questions it could be hypothesised that an appraisal of digital communication

impact on Cameroonian university students’ academic writing induces a supple

method of teaching-learning in pluricentric languages.



135

6. Conceptual and theoretical frameworks

The conceptual and theoretical frameworks adopted in this chapter are

interconnected concepts of applied linguistics, pluricentricity, and the Com-

munication Accommodation Theory.

6.1 The pluricentricity of English and other languages: extending the te-
nets

The acceptability of the pluricentricity of English and other dominant

languages has been a hot potato in sociolinguistic spaces for decades. On this,

Muhr reiterates recently in his keynote that “Anti-pluricentricity ignores the

social-semiotic value of linguistic features of NVs and their function for the

personal needs of single speakers and collective identity of nations”. In his

keynote, Dollinger (2021: 44) “seeks to go a step beyond current debates and re-

fusals to engage in meaningful debate (e.g. Langer 2021 on Dollinger 2019), to

look at the interplay of (positivist) method and (general) sociolinguistic theory,

for which Chambers (2009) and Labov (1994, 2001, 2010) are the reference

points”. By extension, Dailey-O'Cain (2017) in Trans-National English in Social

Media Communities has as goal:

to compare the use of English by different social media communities
(within otherwise local-language online conversations) in different
countries where English is not a typical first language, and to use the
analysis of these practices not only as a comparison of online language
practices, but also as a close look at how ‘transnational English’ plays
out in the practices of everyday communication.

Extending the tenets, the Cameroon case study uses e-texts and analogue

essays to analyse the impact of digital communication on university students’

academic writing, and based on findings, variation inclusion and discernment

in academic writing are proposed. The variation inclusion could be applied to

the teaching-learning of pluricentric languages and to daily communication.

6.2 Digital communication and academic writing in English

There has been an evolution in the history of writing and communication

via telephone and fax, television and radio, and recently, the new information

technology based on the computer with hypermedia, email, chat channels, and

the global hypertext on the World Wide Web (Jucker 2010). Digital communi-

cation is continually evolving through wireless platforms such as smart

phones, computers, digital TV and radio, email, and messaging on social media.

This evolution in digital communication introduced new words, and innovative
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forms of writing and reading cultures, that have added new meaning to lan-

guage and modified writing system. Digital communication is establishing a

writing culture of its own, wherein aspects of social media communication are

transferred to academic writing.

This practice of applying innovative but unconventional usage in formal

contexts of academic writing, or in the teaching and learning of English is

highlighted by other researchers with diverse outcomes. Freudenberg (2009)

conducted a study at an English-Afrikaans dual-medium school in the Western

Cape, South Africa. Findings prove that all participants use features of SMS

speak but, in contrast, “samples of their written work did not contain a great

number of instances of SMS speak features”.

In another linguistically diverse space, Mahmoud (2013) examines the ef-

fect of English SMS language on the development of 40 Foundation Year stu-

dents’ speaking and writing skills at a university in Saudi Arabia. One of the

findings of this study is that “students who used SMS had their writing and

speaking performance noticeably improved”. Similar in context, but with dif-

ferent results, Odey et al. (2014) explore the influence of SMS texting on the

writing skills of students at a college of education in Nigeria. The five most

dominant features of the SMS language identified in student essay responses,

in an exponential order, are: vowel deletion, graphemes, alphanumeric homo-

phones, punctuation errors, and initialisation.

Diversity in context and usage keeps extending as Strain-Moritz (2016:5)

observes that “teachers frequently complain about the decline in writing qual-

ity and effort of secondary students, but they have a difficult time figuring out

what is causing this to happen’”. E.g. “i wake up for the great weekend. i usu-

ally get up and talk to my dad and figure out what we are gonna do. i eat break-

fast. then i get up and get dressed and feel great.” – 11th grade. “After sitting at

home for an hour i got the sudden urge to go for a little bike ride. i asked the

wife if she wanted to join and as well the neighbors john and ashley.” – 12th

grade. This neglect on capitalisation, punctuation, and other conventional

writing norms, are indicators that teachers have an even more challenging task

figuring out how to maintain a conventional English writing culture amidst

such diversity of writing systems in pluricentric English.

In the Book of Abstracts for the 9th World Conference on Pluricentric

Languages and their Non-dominant Varieties, Korb (2021:55) acknowledges

that “the awareness for pluricentricity in language education is rising: several

publications already discuss the role of pluricentricity for (foreign) language
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teaching and learning and indicate possibilities of integrating language varie-

ties into the classroom” (Lopriore/Vettorel 2015 etc.).

It could be deduced from all these reviews that the impact of digital

technology on academic writing is two-folds: while it highlights users’ socio-

linguistic identity, modifies the writing system, and expands the vocabulary of

English, restating its pluricentricity, learners indiscriminately apply unconven-

tional usage to the formal context of academic writing. The daunting task is

how to incorporate pluricentricity in education, without the dominant or non-

dominant varieties losing their strengths. If discernment complements this ob-

servation, learners will be aware of the existing varieties, as well as be discern-

ing in the use of which variety and in what context of written or spoken dis-

course.

6.3 Theoretical framework

Accommodation in the context of this chapter is an attempt to incorpo-

rate diversity. For this reason, Giles’ (1971) Communication Accommodation

Theory (CAT) is used to analyse what, why, and how Cameroonian students ad-

just written communication strategies, and the interferences and outcomes of

these adjustments. Dragojevic, Gasiorek & Giles (2015:37) report that:

recently, researchers have increasingly begun to examine convergence
in mediated and online environments as well (e.g., Riordan, Markman,
& Stewart, 2013). For instance, Danescu, Niculescu-Mizil, Gamon, and
Dumais (2011) investigated adjustment on Twitter and found that us-
ers regularly converged to one another in their tweets on a wide range
of linguistic features, despite the limitations posed by this particular
social medium.

Accommodation in league with (ibid) and this chapter is the adjustment

to varieties of writing cultures, dominant and non-dominant, including com-

puter mediated writing and conversation. Some variables that influence the

what, why, and how of the accommodation process, include micro linguistics

aspects of morpho-syntax, lexico-semantics, phonology, spelling, and translan-

guaging. The convergence to, or divergence from a variable, is determined by

parameters such as time, speed, space, sociolinguistic environment, linguistic

(un)awareness of usage, culture, identity, etc.

7. Methodology/ Research Scope and Focus

The target population is predominantly young adult undergrads of the

University of Bamenda (UBa) for the case study. The instrument for gathering
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data is a collection of documents comprising excerpts from students’ analogue

essays, and students’ e-texts in online teaching-learning platforms and to the

lecturer. The method for data analysis is content analysis of documents with

the focus on interpretation rather than quantification, of experiences, proc-

esses, and practices observed in the research.

4. Presentation & Analysis of data comprising e-texts and analogue essays

Figure 2: Excerpt 1 from students’ analogue essays

Figure 4: Excerpt 2 from students’ analogue essays
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Unconventional writing cul-
ture

Conventional writing cultu-
re

Process

 Ate yu/ Ate u, leme go  I tell you, let me go. Pidginisation, simplification.

 mornx, comx, loadx  morning, coming, load-
ing

 “loading” is the stu-
dents’ slang for “eating”.

ing-clipping/ excluding or
shortening the ‘ing’ to ‘x’.

 Gud mornx Dr. am (X)
the CC of (Y). on behave
of my classmates i wish
to ask u when we have a
class.

 Good morning Dr. I am
(X), the CC of (Y). On be-
half of my classmates, I
wish to ask you when
we can have a class.

Syntactic distortion, use of
stenography, text is written
as it is spoken, spelling er-
ror, use of lower case for
upper case, punctuation
lapses.

 chaiiii! chaiiii! chaiiii!
When will this nonsense
killing stop?

 Unbelievable! When will
this senseless killing
stop?

An exclamation of disbe-
lieve, cameroonisation.

 Am sori dis msg was not
4 u

 Ive chosen group 4.
members ivodia, daph-
ney, rina, rita

 I am sorry this message
was not for you.

 I have chosen group 4.
Members are Ivodia,
Daphney, Rina, Rita.

Syntactic distortion, stenog-
raphy, use of alphanumeric
homophones, test is written
as it is spoken, decapitalisa-
tion.

 didnt u write de ca
 - am asking cuz I hv to

meet her 4 de makeup
ca

 Didn’t you write the CA?
 I am asking because I

have to meet her for the
catch up CA.

Same as the previous proc-
ess, including deletions, ig-
nored punctuation and
omissions.

 Teacher de lewa?
 - man mos ma'a calcu

ma'a plan

 Is the teacher in class?
 One must plan before

executing.

Code mixing of indigenous
language( Pidgin, French,
English, Camfranglais) and
translanguaging.

 Abeg you ppl should try
ooh. criosli

 Please, you should make
an effort. Seriously.

Code mixing, stenography,
text is written as it is spo-
ken, cameroonisation of
English.

Table 1: Extracts from students’ e-texts in online teaching-learning platforms

8. Findings

Although the non-dominant culture does not dominate the dominant

writing culture, its presence is significant in students’ academic writing, as de-

fault usage or practice is establishing a writing culture of its own. For instance,

the SV discord and assimilation in “am” for “I am” is recurrent and conceived

as a default syntactic aspect in Cameroonian university students’ academic wri-

ting. An applied linguistic analysis show students’ digital written communica-
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tion is characterised by colloquialism, x-clippings, the use of alphanumeric

homophones, lexical innovation, semantic extension, lexical and syntactic con-

traction, sentence structure distortion, phonemes or syllables for syntactic

structures, assimilation, the cameroonisation of English, etc., with some of

them transferred to formal contexts of academic writing.

On morpho-syntax, units of analysis affected are word structures, word

order in subject-verb-object (SVO), sentence fragments, subject-verb agree-

ment (SVA), extended use of punctuation marks, and neglect on capitalisation

and conventional punctuation. In “Abeg you ppl should try ooh. criosli. Thanks

for understanding”, apart from stenography, which is normalising in social

media platforms, the “you ppl”, a double subject, is used to highlight subject/

object plurality and specificity. “Abeg” and “try ooh” underline the intensity

of a plea or an appeal in CamE. The processes of vowel deletion, use of alpha-

numeric homophones, clipping, words written as they are spoken, etc., as in

“am asking cuz I hv to meet her 4 de makeup ca” constitute the phonology of

digital communication that is imposing itself in students’ writing in formal

contexts. This process is normalised in the formal online learning platform,

with lecturer and students present.

Translanguaging or multilingual discourse, metrolingual practices, code

mixing, code switching, etc., (Wardhaugh& Fuller, 2015:86) is an outcome of

languages in contact, in a multilingual setting such as Cameroon. For example,

“Teacher de lewa?” and “man mos ma'a calcu ma'a plan”. These processes of

mixing indigenous languages, Pidgin, French, English, and Camfranglais in

written discourse, are an obvious reflection of specific social, cultural, and lin-

guistic identities of learners and users of these languages in contact, the speci-

ficities generally disregarded in monocentric writing cultures.

Divergence in written communication is practiced through deviation

from some conventional to unconventional forms as well, while convergence to

the unconventional forms is practiced irrespective of the formality of the con-

text of communication. These adjustments are indicators that the unconven-

tional practice is systematically conceptualised as a normalcy, and subse-

quently applied to formal and academic writing. Therefore, to view the proc-

esses as eroding, is unrealistic and monolithic, but to raise awareness and to

know in which context to use what writing culture, is inclusive and discerning.
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9. Conclusion

9.1 Pluricentricity in education

In alignment with the CAT, the proposal in this chapter attempts to har-

ness and develop shared strengths that recognise both dominant and non-

dominant writing cultures in pluricentric English and other languages,

summed up in an inclusive but discerning model. The pluricentricity of English

has compelled researchers, such as Kachru (1992), to propose a polymodel ap-

proach, and Phillipson (1992a), to propagate teaching models in specific Eng-

lish varieties that maintain international intelligibility. Kramsch (1998) pro-

poses an intercultural speaker model and Jenkins (2006) thinks a pluricentric

approach should replace the monocentric one in English teaching, while

Kirkpatrick (2008) advocates an endonormative model. Xie (2014:43) summa-

rises these as a “pluricentric approach”, promoting “pluralism in different cul-

tures and English varieties to raise ESL/EFL learners' awareness of the various

English varieties and to enhance ESL/EFL learners' confidence in their own

English varieties”. Jianli (2015:94) captures it as “pluricentricity in classifica-

tions of English language allows learners of English a ‘speaker identity’ while

learning and using the language at the same time”. (Also see Seidlhofer 2001,

2004, 2005).

Albeit the efforts, computer mediated communication in social media

platforms is impacting writing in formal contexts, such as academic writing,

and this compels an extended dimension of teaching-learning English. Due to

the pluricentricity of English for that reason, an inclusive contrastive linguistics

model for teaching pluricentric languages is proposed in order to awaken

learners’ awareness on the evolution of not just spoken, but written varieties

as well, and of pluricentric English. Such pluricentricity requires an inclusive

language-aware model for teaching-learning, a flexible model that incorpo-

rates discernment into diversity. The approach expects students to be assertive

in writing and describing the language varieties, and simultaneously, show dis-

cernment in when to use what variety, in which context. This stretchy dimen-

sion retains conventional writing culture, while exploring the innovations that

emerge with digital communication in writing cultures, in time and space. This

is part of what applied linguistics does: It identifies, investigates, and offers so-

lutions to many “language-related real-life problems… using the insights

gained from the theory-practice interface for solving language-related prob-

lems in a principled way” (https://www.linguisticsociety.org/-
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resource/applied-linguistics), a perspective from which this chapter is concep-

tualised.

References

Alobwede, D’Epie (1998): Banning Pidgin English in Cameroon? English Today, 53,
14(1). p. 54-60.

Anchimbe, Eric A (Ed.) (2012): Language Contact in a Postcolonial Setting: The Lin-
guistic and Social Context of English and Pidgin in Cameroon. De Gruyter Mou-
ton.

Book of Abstracts (2021): The 9th World Conference on Pluricentric Languages and
their Non-dominant Varieties.

Clyne, Michael (ed.) (1992): Pluricentric Languages. Different Norms in Different
Countries. Berlin: Mouton/de Gruyter.

Chambers, Jack K. (2009): Sociolinguistic Theory. Wiley-Blackwell, 3rd ed.

Crystal, David (2006): Language and the Internet. Cambridge: Cambridge Universi-
ty Press.

Dailey-O’Cain, Jennifer (2017): Transnational English in Social Media Communities.
https://www.researchgate.net/project/Transnational-English-in-social-
media-communities [acc. 29.09.2021]

Dailey-O’Cain, Jennifer (2021): Digital Englishes and Transcultural Flow. Blooms-
bury World Englishes Volume 1: Paradigms. Chapter: 14 Publisher: Bloomsbu-
ryhttps://www.researchgate.net/publication/335501142_Digital_Englishes_an
d_transcultural_flows [acc. 29.09.2021]

Dragojevic, Marko et al. (2015): Communication Accommodation Theory. In: The
International Encyclopedia of Interpersonal Communication, 1-21.
https://www.researchgate.net/publication/299133330_Communication_Acco
mmodation_Theory [acc. 10.07.2021]

Freudenberg, Kristy (2009): Investigating the Impact of SMS Speak on the Written
Work of English First Language and English Second Language High School
Learners. Stellenbosch University http://scholar.sun.ac.za. (Master of Philo-
sophy dissertation). [acc. 25.10.2021]

García, Ofelia (2011): Education, Multilingualism, and Translanguaging in the 21st
Century. https://ofeliagarciadotorg.files.wordpress.com/2011/02/education-
multilingualism-translanguaging-21st-century.pdf [acc. 15.07.2021].

Giles, Howard (1971): Ethnocentrism and the Evaluation of Accented Speech. In:
British Journal of Social and Clinical Psychology. Vol. 10, Issue 2 p. 187-188.

Giles, Howard (2016): Communication Accommodation Theory.
https://onlinelibrary.wiley.com/doi/abs/10.1002/9781118766804.wbiect056
[acc. 10.07.2021]



143

Labov, William (1994): Principles of linguistic change. Volume I: Internal factors
(Language in Society 20). Oxford: Blackwell.

Labov, William (2010): Principles of Linguistic Change: Cognitive and Cultural Fac-
tors, Volume 3. Oxford: Blackwell.

Labov, William (2001): Principles of linguistic change: Social factors. In the series,
Language in Society 29. Malden, MA: Blackwell Publishers, Inc.

Lopriore, Lucilla/Vettorel, Paola (2015): Promoting Awareness of Englishes and
ELF in the English Language Classroom. In: H. Bowles and A. Cogo (2015): In-
ternational Perspectives on English as a Lingua Franca. Pedagogical Insights
Basingstoke: Palgrave MacMillan. pp.13-34.

Jucker, Andreas (2010): History of English and English Historical Linguistics. Tal-
heim: Gutman & Co, Germany.

Kachru, B (1985): Standards, Codification and Sociolinguistic Realism. The English
Language in the Outer Circle. In: R. Quirk & H. G. Widdowson (eds.). English in
the World. Teaching and Learning the Language and Literatures. Cambridge:
Cambridge University Press, 11-30.

Kachru, B. (1992): Teaching World Englishes. In: Kachru, B. (ed.). The Other Ton-
gue. English Across Cultures (2nd ed.). Urbana, IL: University of Illinois Press,
355–365.

Kirkpatrick, A (2008): World Englishes. Implications for International Communica-
tion and English Language Teaching. Cambridge: Cambridge University Press.

Kouega, J-P (2003): Camfranglais: A novel slang in Cameroon schools. English To-
day, p. 23-29.

Kramsch, C. (1998): The Privilege of the Intercultural Speaker. In: By-
ram, M. & Fleming, M (eds.): Language Learning in Intercultural Perspecti-
ve. Cambridge: Cambridge University Press, 16–31. .

Mahmoud, S. (2013): The Effect of Using English SMS on KAU Foundation Year Stu-
dents' Speaking and Writing Performance. American International Journal of
Social Science, 2(2), 13-22.

Mbangwana, Paul (2004): Pidgin English in Cameroon: A veritable linguistic me-
nu,” in Echu, George and Obeng, S. (eds.) Africa Meets Europe: Language Con-
tact in West Africa. New York: Nova Science Publishers, 2004. p. 23-44.

Muhr, Rudolf & Benjamin Meisnitzer (eds.) (2018): Models of Pluricentricty. Nati-
on, Space and Language. Wien / Frankfurt, Peter Lang Verlag.

Muhr, Rudolf & Dawn Marley (eds.) (2015): Pluricentric Languages. New Perspec-
tives in Theory and Description. Frankfurt a.M. / Wien u.a., Peter Lang Verlag.

Muhr, Rudolf et al. (eds.) (2013): Exploring Linguistic Standards in Non-Dominant
Varieties of Pluricentric Languages. Explorando estándares lingüísticos enva-
riedades no dominantes de lenguas pluricéntricas. Frankfurt a.M. / Wien u.a.,
Peter Lang Verlag.



144

Muhr, Rudolf et al. (eds.) (2016): Pluricentric Languages and Non-Dominant Varie-
ties Worldwide. Wien / Frankfurt, Peter Lang Verlag.

Labov, William (2001): Principles of linguisti change: Social factors. In the series,
Language in Society 29. Malden: MA: Blackwell Publishers, Inc.

Odey, Veronica et. al. (2014): Effects of SMS Texting on the Writing Skills of Uni-
versity Students in Nigeria: Case of the College of Education Akamkpa. In: In-
ternational Journal of Linguistics and Communication.

Phillipson, R. (1992b): ELT. The Native Speaker's Burden? In: ELT Journal, 46(1),
12–18.

Phillipson, R. (1992a): Linguistic Imperialism. Oxford: Oxford University Press.

Seidlhofer, B. (2005): Standard Future or Half-baked Quackery? In: Gnutz-
mann, C. & Intemann, F. (eds.): The Globalisation of English and the English
Language Classroom. Tübingen: Narr, 159–173.

Simo Bobda, Augustin (2004): Life in a Tower of Babel without a language policy.
Series A, Paper No. 616. ISSN 1435-6473. Essen: LAUD.

Srtain-Moritz, Tessa E. (2016): Perceptions of Technology Use and its Effects on
Student Writing. https://repository.stcloudstate.edu/ed_etds/8/

The University of Bamenda (2018-2021): Excerpts from students’ analogue essays
and e-texts.

Tucker, Richard G. (1992): Applied Linguistics.

Wolf, Hans-Georg (2001): English in Cameroon. Berlin / New York: Mouton de
Gruyter.

Wray, Alison & Aileen Bloomer (2012): Projects in Linguistics and Language Stu-
dies. London: Hodder Education.

Internet Sources

http://www.pluricentriclanguages.org/ndvconf-online-2021/ [acc. 29.09.2021]

https://hackernoon.com/positive-and-negative-effects-of-technology-on-
academic-writing-skills-fw3430lq [acc. 29.09.2021]

https://www.linguisticsociety.org/resource/applied-linguistics [acc.30.01.2021]

https://www.researchgate.net/publication/272373847 [acc. 25.10.2021]

https://www.semanticscholar.org/author/S.-Mahmoud/33759379
[acc. 25.10.2020]


